This paper addresses the difference in use of language learning strategies between bilingual and monolingual English as foreign language learners (EFL).
Introduction
For the last few decades, the researchers have been trying to find out the factors or variables affecting the foreign language learning. The researchers have also been interested in the distinguishment between successful learners and less successful learners. Since success is seen as the result of some variables, researchers (Ellis, 1985; McLaughlin 1987; Oxford, 1990 , Shen, 2005 stressed that learning strategy use is one of the significant variables affecting language learning. more processing effort in making sense of verbal stimuli than do monolingual subjects, and this can account for the superior performance of bilinguals. McLaughlin and Nayak (1990) find that multilingual participants are more flexible in their use of language learning strategies than their monolingual counterparts; the multilingual participants are more willing to change strategy if it is found to be ineffective. This study found that bilinguals had a greater facility for learning a third language, were more flexible in seeking and utilizing strategies appropriate to the task, and knew more readily than monolinguals which learning approach would work best for them in different language learning situations. Nayak et al. (1990) concluded that in the long run, multilinguals can be expected to outperform monolinguals during language learning because of their superior ability to shift strategies and restructure their internal representations of the linguistic system. Beyond these studies there is a little additional empirical research that proves advanced expertise of the bilingual and multilingual over monolingual learners.
The Study

Aim
The investigations about the use of language learning strategies have generally been conducted in countries where English is the official language. However, not many studies have been conducted about the use of learning strategies in other countries where bi-or multilingual speakers are available. In addition, limited studies on contrasting language learning behaviours and thoughts of monolingual and bilingual learners are available. Due to the fact that a great number of students who are attending University of Pula are bilingual EFL learners, there is a need for current information on how instruction in English is best facilitated for monolingual and bilingual group of learners. The aim of this study was to explore language learning strategy use of these two groups of students currently engaged in learning English as a foreign language.
We wanted to investigate the following questions: 1. What language learning strategies do monolingual and bilingual EFL learners use?
2. Is there a difference in the use of language learning strategies between the groups?
Method
Participants
The students from both groups were undergraduate students at the University of Pula studying English as a foreign language.
The first group of participants comprised 42 undergraduate students. Their first, acquired language was Croatian. None of the participants were fluent or able to communicate consistently and accurately in any language other than Croatian. Thus, they are best described as monolingual with some experience in academic foreign language instruction. The monolingual Croatian group was balanced in terms of gender with 21 males (50%) and 21 females (50%).
The second group comprised 42 bilingual university students. The bilingual students were 20 males (43%) and 22 females (57%). Members of bilingual group were students with the knowledge of two languages (Croatian and additional one; in this study our participants had knowledge of Albanian, German, Italian and Slovenian) Bilingual students used both Croatian and additional language on a daily basis in and out of school. 
Instruments
The use of language learning strategies for oral communication was assessed by means of a questionnaire developed by Kostić-Bobanović (2004) . The 41-item instrument asked learners to report the frequency with which they used certain speaking language learning strategies. It consisted of six groups of strategies: memory, cognitive, compensation, metacognitive, affective and social.
Memory strategies help learners enter information in long-term memory and retrieve it when necessary to communicate (e.g., using imagery, sounds, or both to remember new words). These are measured by three items.
Cognitive strategies involve formation and revision of internal mental models (e.g., reasoning, analyzing, and summarizing). These are measured by seven items.
Compensation strategies are used to assist learners to overcome limitations in language learning (e.g., guessing, using clues, getting help, and using gesture and synonyms, using circumlocution). These are measured by seven items.
Metacognitive strategies are techniques involved organizing, centring and directing learning such as planning schedule, self-monitoring and evaluating, and setting goals help learners manage their learning. These are measured by nine items.
Affective strategies enable learners to control emotions and attitudes related to language learning (e.g., reducing anxiety, discussing one's feelings with others). These are measured by ten items.
Social strategies involve interacting and cooperating with others in language learning (6 items), such as asking questions and asking for correction. These are measured by five items.
The questionnaire asked the respondent to indicate in a multiple-choice fashion, the frequency of use (almost always to almost never on a five-point scale) of a given strategy.
Cronbach's alpha for internal reliability of questionnaire was 0.64.
Results and discussion
The results from the questionnaire were processed using SPSS for Windows (Statistical Package for Social Sciences). The data were analyzed by using the t-test. The frequencies of use for each group of the strategies are presented in the tables below. According to data presented in the Table 2 , bilingual participants were using memory strategies more than their monolingual peers. Statistically significant difference in using memory strategies among monolingual and bilingual students is noted for the strategy number 1: I put a new word in sentence so I can remember it (t=-2.09). Bilingual students reported statistically higher frequency of use of the above mentioned strategy. Analyzing the results presented in Table 3 we conclude that there are no statistically significant differences in the use of cognitive strategies between bilingual and monolingual students. The data about the use of compensation strategies are presented in Table 4 . There are no statistically significant differences in the use of this group of strategies between bilingual and monolingual group.
The results for the use of metacognitive strategies are presented in the Table 5 . Bilingual participants have reported statistically significant higher usage of metacognitive strategy number 23: I carefully prepare and plan language tasks (t=-2.7) than their monolingual peers. From the results reported in Table 6 , we noticed that there are no statistically significant differences among bilingual and monolingual students in the use of affective strategies. Analysing results given for the social strategies (Table 7) we can state that there are no statistically significant differences in the use of previously mentioned group of strategies among bilingual and monolingual group of participants.
The results of our study show a variety of learning strategies used by monolingual and bilingual students, with some strategies being used more frequently than others.
T-tests were computed to compare the use of each category of strategies between monolinguals and bilinguals, indicating a higher use of strategies by bilingual students. Bilinguals reported more frequent use of five categories of strategies: memory, cognitive, metacognitive, affective and social strategies. Compensation strategies are the only group of strategies monolinguals used more than bilinguals, even though the difference did not reach a significant level. Our results are similar to those presented in the study of Hong-Nam and Leavell (2007) in which monolingual students overcome bilingual students in the use of compensation strategies. We believe that monolingual students relied more heavily than bilinguals on compensation strategies to process information. The majority of monolingual students participating in our research reported frequently using mother tongue, gestures and mimics, synonyms, describing ideas or making up a new word when they cannot think of the right word in English. As we mentioned before, bilinguals reported a higher use of strategies, but we have to emphasize that memory and metacognitive strategies are the strategies that bilinguals use more than monolingual students and the difference reached is at a statistically significant level.
Bilingual participants tend to favour visual strategies such as connecting the new English word to an image or picture, making a mental picture of a situation in which the word might be used. Interestingly, they were significantly more likely to review their English lessons than the monolingual students, again evidence of planning for their success and of the autonomous learning that is more characteristic of expert learners. Bilingual students participating in our study reported using metacognitive strategies to control learning such as: arranging physical environment to promote learning, thinking about their progress in learning English, seeking out ways to improve their learning, setting clear goals in learning English, and planning their schedule to study English.
This may signify that bilingual learners were more cognizant of the organization and time management necessary to learn a foreign language successfully because they have a better understanding of the real effort language learning requires. The higher-order executive skills that involve planning, organizing, monitoring, and evaluating (O'Malley and Chamot, 1990 ) are a characteristic of strategic learners and are often the most important difference between novice and expert learners (Paris, Lipson, and Wixson, 1994) . According to Rivers (2001) the language learning expertise of the bilingual students allowed them to surpass monolinguals in self-regulated language learning, and to budget their time accordingly.
This reporting of greater strategy knowledge and use provides some support for the argument that bilinguals' exhibit advanced abilities when learning a new language as previous studies have indicated (Nation and McLaughlin, 1986; Thomas, 1988; Nayak et al., 1990 ).
Conclusion
The current study has presented empirical evidence of language learning differences between monolinguals and bilinguals in terms of learning strategy use. Monolingual and bilingual university students employed a wide variety of language learning strategies to learn English more effectively (memory, cognitive, compensational, metacognitive, affective and social) with bilingual learners employing, on average, more than their monolingual peers.
Bilingual students reported higher usage of learning strategies than their monolingual colleges with memory (Item 1) and metacognitive (Item 23) strategies reaching statistically significant level.
We may assume that bilinguals have higher skill and strategy levels for learning a new language or superior language learning abilities because of their dual language status. Studies on strategy use by monolingual and bilingual groups have reported more efficient use of learning strategies by bilingual students (Nation and McLaughlin, 1986) , better language performance by bilinguals with formal training (Thomas, 1988) , bilinguals outperforming monolinguals in learning rules for grammar (Nayak et al., 1990) , and more capability for language learning in a self-paced, self-instructional format (Ramsay, 1980) , indicating the same metacognitive superiority shown in this study. As previous studies on good language learners have stated, good language learners are aware of the various learning strategies available to them and tend to use more learning strategies (Rubin, 1975; Stern, 1975 , Kostić-Bobanović, 2004 Parks and Raymond 2004) . Higher strategy use may lead bilinguals to be more successful in learning languages than monolinguals.
The findings of the current study suggest that teachers should be aware of learners' strategy use to assist students to be good language learners.
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